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Introduction
Home Front Legacy 1914-18 is a UK-wide archaeological recording project
co-ordinated by the Council for British Archaeology (CBA) and funded by Historic
England. The project enables members of the public of all ages to contribute to
rediscovering and recording the forgotten legacy of the First World War Home Front.
Recording sites in your local area helps us to build up a better picture of surviving
First World War sites in the UK and helps preserve significant Home Front sites for
future generations.
The free session plans in this pack allow teachers, youth group leaders and Young
Archaeologists’ Club leaders to conduct engaging activities focussing on the First
World War Home Front and the Home Front Legacy 1914-18 project. For more
details about the Home Front Legacy project visit www.homefrontlegacy.org.uk;
our free educational resources are available via the CBA’s Young Archaeologists’
Club website at www.yac-uk.org/home-front-legacy-1914-18
Many of our session plans use a series of illustrations by Dave Chisholm. Each
panorama is accompanied by a dedicated set of historic photographs, clue cards
and story cards. These resources will help you and your groups to engage with local
history and record sites with the Home Front Legacy recording app.
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Session Plan 1
Introduction to the archaeology of the First World War
Home Front, and the Home Front Legacy project
This session introduces young people to archaeology and why it is important to
record First World War Home Front sites.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence.
The activities are also tailored for youth groups such as Young Archaeologists’ Clubs,
Scouts and Guides.

Session aims
• For your group to learn about archaeology and about the importance of
remaining First World War Home Front sites.
• For your group or pupils to understand the importance of recording First
World War sites to ensure their long-term preservation

Session outcomes
Your class or group will have discovered more about archaeology and why it is
important to record First World War Home Front sites. Your class or group will also
learn that sites survive in all locations, including urban and rural environments.

Resources required
Training video:
The Home Front Legacy project has commissioned a series of training videos to
support the project. The first in the series is called What is archaeology and the
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Home Front Legacy? It can be viewed via YouTube on your class whiteboard. The
video is presented by members of the Sheffield Young Archaeologists’ Club.

Session plan
What is archaeology? Start your session with a group discussion about what
archaeology is, and what archaeologists study and do. You might like to use post-it
notes to record your group’s ideas. Words that they might come up with include:
digging, excavation, treasure, gold, Romans, Vikings, etc. Remember that
archaeologists investigate human activity, not dinosaurs (that’s palaeontology!)
What do members of your class or group know about the First World War?
Brainstorm words and ideas about the First World War with your class or group.
Again, you might like to collect these on post-it notes.
When people think of the First World War they often think of trenches and fighting
in France and Belgium. However, the remains of the First World War are all around
us and the effect of the War on the Home Front is often overlooked. As a result,
Home Front sites throughout the UK remain to be rediscovered and recorded. This is
the motivation behind the Home Front Legacy project, which is co-ordinated by the
Council for British Archaeology and supported by Historic England. The Home Front
Legacy project gives you the opportunity to record and preserve remaining First
World War Home Front sites in your local area.
After your group discussions, watch the What is archaeology and the Home Front
Legacy? video with your class or group. Does this change your group’s ideas about
archaeology and the First World War? Have they got any more ideas to add to your
collection of words?
Writing challenge… can your pupils or group members write definitions of the
following terms in their own words?
• Archaeology
• Archaeologist
• First World War
• Home Front
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Final questions
It is important to consider that once sites are destroyed they are lost forever.
The following questions should help your group to consider the importance of
First World War Home Front sites and the reasons why archaeologists record them:
Why do archaeologists record First World War buildings? Why is recording First
World War sites important?
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Session Plan 2
How were people at home involved in the First World War?
This session introduces young people to some fascinating insights into the Home
Front 1914-18.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence.
The activities are also tailored for youth groups such as Young Archaeologists’ Clubs,
Scouts and Guides.

Session aims
• For your group to investigate how people at home were involved in the First
World War.
• For your group to discover the range of activity across the Home Front and to
start using some of the terminology that relates to the Home Front.

Session outcomes
Your class or group will have discovered the extent and range of activity on the Home
Front, as well as some stories involving men, women and children. They will have
started to use some of the key words and phrases, such as munitions factory,
Munitionettes, army camp, hospital, and airfield.

Resources required
Illustrations:
The Home Front Legacy project has commissioned five special illustrations that
depict aspects of life on the Home Front 1914-18.
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The illustrations show different aspects of the Home Front Landscapes of the United
Kingdom during the First World War. They can be downloaded as A3-sized PDFs using
the links below:
• By Land: Town
• By Air: Air Defence
• By Land: Army Camp
• By Land: Countryside
• By Sea: Coast
The illustrated landscapes are imagined but all of the buildings, military activity and
people going about their day-to-day business are based on real places and events
that formed part of the Home Front story. The illustrations can be joined together to
create a wall display for your classroom.
Illustrated Clue Cards:
Each of the five Home Front illustrations has a set of six clues that connect to the
activity to be found in the picture.
Story Cards:
Each of the five Home Front illustrations has a story connected to it. The story card
tells the particular story of an event or activity.
Character Cards:
Each of the five Home Front illustrations has characters in conversation. These are
highlighted on the character cards.
Historic Photographs:
Each of the five Home Front illustrations has a set of six historic photographs that
connect to the clues and to the activity to be found in the picture.
The clue cards, story cards, character cards and historic photographs can all be
downloaded from the Primary School Teacher and Group Leader Resources section
of the Home Front Legacy microsite on the YAC website.
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Session plan
Start your session by investigating the Home Front Legacy illustrations. What types of
buildings and people can you spot? Is there any evidence of military activity?
Why not try… working in five small groups and investigate one image each. After
spending time looking at the pictures, ask each group to report back on what they
have spotted.
Using the clue cards and historic photographs:
In some of the illustrations, the Home Front activity is quite hidden from public view
and will not be evident until the clue cards and historic photographs are introduced.
The clue cards work in conjunction with the historic photos. Each clue card links to a
historic photo, as well as a scene in the picture. Can you connect a photograph to a
clue to a scene in the picture? There are six historic photographs and six clues per
picture.
Inspirational idea… can your pupils or group members choose one of the buildings
depicted on a clue card and in an historic photograph and describe how it was used
to support the War Effort on the Home Front?
Using the story cards:
The story cards will help your pupils or group members to research a Home Front
story in more depth. Read the story cards and use them to inspire further research
into subjects such as the roles of women on the Home Front, the Zeppelin raids, and
the stories of Belgian refugees. Your pupils or group members can present their
research in a number of different media, for example as posters, written reports,
PowerPoint presentations, or even as cartoon strips.
Using the character cards:
The character cards show pairs or groups of people involved in conversations (often
whilst other activity is also taking place). Can your pupils or group members work in
pairs to improvise a dialogue that might be taking place between the characters that
are illustrated on the cards? What might they be talking about? Are they talking,
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whispering or shouting? Is their conversation about the War Effort, or are they
talking about something else?
Inspirational idea… can your pairs perform their dialogues to the rest of your group?
Writing challenge… can your pupils or group members write down their dialogue as a
play script? Remember to include stage directions!

Final question
At the end of this session, your pupils or group members should be able to answer
the question: How were people at home involved in the First World War?
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Session Plan 3
What was our area like 100 years ago, at the time of the
First World War? How is it different today?
This session introduces young people to finding out about their local area from
historic sources, using maps and photographs.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence.
The activities are also tailored for youth groups such as Young Archaeologists’ Clubs,
Scouts and Guides.

Session aims
• For your group to use historic maps and aerial and historic photos to discover
and record a local area.
• For your group to compare and contrast the similarities and differences
between the First World War and today.

Session outcomes
Your class or group will have discovered and mapped their local area, including key
buildings that would have been put to use to help the War Effort.
They may identify factories, warehouses, farms, houses (such as vicarages or larger
properties), and timber yards and sawmills, which were used during the First World
War. They should note public buildings, such as town halls, churches, schools,
hospitals, museums and libraries that could have been reused to help the War Effort.
They may also identify factories, such as munitions works, that were built during the
War years.
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Your class or group will have recorded the significant green spaces, for example,
allotments, parks, village greens and heathland that could have been used for food
production or for camps and training troops. They will map transport links such as
roads, railways and canals, and evidence of bus, railway and tram depots and
stations.
Using the maps that they have created, your class or group will be able to compare
and contrast their area between the time of the First World War and today.

Resources required
Templates:
Before undertaking this session, you will need to prepare some blank template maps
for your local area. These should provide a framework for your chosen area of study.
We recommend that you select an area of no more than 5 kilometres square for your
local study. This could be a village or town, a rural area, or an area within a large city.
The template that you create does not need to be to scale but it should show in
sketch format the key features of your chosen area, for example, one or two roads
and notable landmarks such as rivers, the coastline or woodlands. It is important to
ensure that any features you include were both visible during the First World War
and still in existence now.
Historic maps:
Historic England has published advice on using historic maps in a useful ‘How to…’
guide. It outlines the types of historic maps available, and provides information
about sourcing historic maps.
We recommend that you use the free online maps provided by the National Library
of Scotland. In order to identify potential First World War sites, we suggest using the
Ordnance Survey’s ‘6 inch 1888-1913 series’ of the UK. It is possible to access this
edition alongside a modern Bing map on the National Library of Scotland website,
making comparisons easier.
To find physical copies of maps for your local area, try your local archive service. You
can search for your local archive service using your postcode on the Government’s
website. (Please note: this is only possible for England and Wales. In other parts of
the UK, try contacting your local council for details of your archive service.)
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If possible, it is useful find an Ordnance Survey map from the interwar years, so you
spot can any changes potentially made during the First World War and before the
Second World War.
Historic photographs:
There are a number of different approaches to sourcing historic photographs of your
chosen study area. Local libraries, museums and archives may hold physical prints of
images that you can search. A trip to a local archive or library with your class or
group would make a fantastic addition to your research!
In England
Historic England maintains a number of different collections of historic photographs:
• Pastscape is a database of information on England's archaeology and
architecture.
• Heritage Explorer – Images for Learning includes over 10,000 historic images.
• Images by theme and Educational images are available from the education
pages of the Historic England website.
In Scotland
Historic Environment Scotland provides access to historic photographs via:
• Canmore which is a free online catalogue of Scotland’s archaeology, buildings,
industrial and maritime heritage
• Scran learning images which is an online learning resource base with over
490,000 images media from museums, galleries, and archives across Scotland.
You can search the whole resource base for free, but a paid-for account is
required to download images.
In Wales
Cymru 1914 – The Welsh Experience of the First World War is a mass digitisation
project of the often hidden history of the First World War across Wales. It includes
historic photographs and other resources.
In Northern Ireland
You could contact the Monuments and Buildings Record of the Department for
Communities in Northern Ireland. It holds information on all elements of Northern
Ireland's historic environment. It includes written records, maps and photographs.
The Northern Ireland Sites and Monuments Record can also help to identify First
World War sites in Northern Ireland.
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BBC Primary History animations
The series of animations produced for the BBC Primary History website are a useful
resource for helping your pupils or group to think about life on the Home Front
during the First World War. The animations in the ‘My Town’ and ‘My Family’
sections are particularly relevant to this Session.

Session plan
The First World War was the first “total” war, meaning that civilians, men, women
and children across the country were involved in the War Effort in some way.
Some people were directly affected by the bombing of their local area, by Zeppelin
airships or Gotha bombers and by coastal bombardment from battleships and
submarines. Many women were involved in working in factories and on the land for
the first time; and children played their part too. Whether you are studying an
industrial, urban or rural landscape you will find a First World War story from the
Home Front.
Begin the session by recapping about what you discovered during Session 1: How
were people at home involved in the First World War?
This session will focus much more tightly on your own local area. Discuss with your
group the area that you have chosen to focus on. Talk about what the area is like
now. You might like to ask these questions:
• What buildings are there? When were they built?
• What transport infrastructure is there? How long has it been in operation?
• What does the landscape look like? Are there open fields or green spaces?
Provide each pupil or group member with two copies of the template sketch map
that you have prepared. Using the historic maps (either online or paper copies) can
they draw onto the template the buildings and features that would have been in the
area during the First World War? Using their knowledge of the area along with
modern maps, can they complete the second template map to the area as it is now?
Writing challenge… can your pupils or group members describe the differences
between their two maps?
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Inspirational idea… Using historic photographs alongside modern images or their
own photographs and observations, can your pupils of group describe how the same
building looked during the First World War and now?
Redmires Case Study
The area of Redmires, near Sheffield, was used extensively during the First World
War. During the War, the Redmires Training Camp was established to train the men
of the Sheffield Pals Battalion and other regiments; the men used the surrounding
landscape to dig practice trenches and train for deployment on the Western Front.
An airfield was established in the area and the Training Camp was eventually
transformed into a Prisoner of War camp towards the end of the war.
A number of maps and photographic sources were used to investigate the area to
find remaining First World War remains and investigate the landscape further:
• A simple Google search brought up a record for the site of the Redmires
Training Camp on the Historic England website. This provided some
background information for the site as well as a general location.
• The National Library of Scotland’s map website provided a 6-inch Ordnance
Survey map from 1924. This was discovered using the ‘Find by place’ function,
with the ‘Great Britain, Ordnance Survey’ category and ‘OS Six-inch, 18421952’ map selected. This map revealed the location of the Redmires Training
Camp at Lodge Moor, Sheffield; it was the Sheffield Pals training camp and
was later used as a Prisoner of War camp.
• Modern aerial photographs, such as Google Maps and Bing Maps, can be very
useful for finding, or confirming the presence of, First World War remains and
earthworks. While investigating the Redmires area with the Google Maps
mapping layer two potential practice trenches were discovered in an area
used by the Sheffield Pals. You can also use Google Maps and Bing Maps via
the Home Front Legacy recording app (see Session 4: Accessing and using the
Home Front Legacy recording app)
• The local archive service hosts an on-line ‘Picture Sheffield’ photographic
catalogue. Searching this website provided a number of historic photographs
showing the Redmires Training Camp showing what life was like in the camp
during the War.
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Final question
At the end of this session, your pupils or group members should be able to answer
these questions: What was our area like 100 years ago, at the time of the First
World War? How is it different today?
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Session Plan 4
Accessing and using the Home Front Legacy recording app
This session will introduce young people to the Home Front Legacy recording app;
showing them how to log in and set up the app, as well as navigating and using the
app’s functions and features.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence. This
session also supports the Curriculum of Excellence experiences and outcomes in the
Technologies strand of learning, as well as Computing in the National Curriculum for
other parts of the UK. The activities can be used effectively with youth groups such as
Young Archaeologists’ Clubs, Scouts and Guides.

Session aim
• For your group to become confident with accessing and using the Home
Front Legacy app’s functions and features to find out more about local sites.

Session outcome
Your class or group will have discovered more about their local First World War
archaeology through their use of the Home Front Legacy recording app.

Resources required
Training videos:
The Home Front Legacy project has commissioned a series of training videos to
support the project. Two of the videos are particularly relevant to this session:
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Discovering the Home Front Legacy app and Exploring with the Home Front Legacy
app. They can be viewed via YouTube on your class whiteboard. The videos are
presented by members of the Sheffield Young Archaeologists’ Club.
Home Front Legacy project member login:
In order to access the Home Front Legacy project’s recording app, you will need to
create a member login. One login can be used across several devices simultaneously,
so you do not need to create separate logins for each laptop or tablet that your
group will be using.
To create your Home Front Legacy project member login, visit:
www.homefrontlegacy.org.uk/wp/register and complete the online form. You can do
this at the start of your session or in advance; your login is created instantly with no
additional steps required.
Once you have logged into the website, you can access the Home Front Legacy
recording app, via the Member Toolkit page by clicking on the red button.
IT resources:
Your class or group members will need to access the Home Front Legacy app in small
groups using laptop or desktop computers, smartphones or tablets.
Young Person’s Site Recording Guide:
Two chapters of the Home Front Legacy’s Young Person’s Site Recording Guide are
useful for this session and can be provided as handouts: ‘Accessing the app’ and
‘Exploring with the HFL recording app’.

Session plan
The Home Front Legacy recording app is a browser-based site recording tool. The app
works on laptop and desktop computers, as well as smartphones and tablet devices.
This session acts as an introduction to the Home Front Legacy recording app
and enables your group or class to start to use the app to find out information about
local buildings and places that might have been used on the Home Front during the
First World War.
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Your class or group should work together in small groups. Each group will need
access to a laptop or desktop computer, a smartphone or tablet with an internet
connection.
Begin by providing your class or group with your login details to enable them to
access the Home Front Legacy recording app via the Member Toolkit on the Home
Front Legacy website.
Allow each group some time to investigate the various functions of the app, before
challenging each group to find a prominent local building or place; such as a school,
station, park or home. This will involve using all of the app’s main functions.
Inspirational idea… your groups should have discovered the red pins on the map.
These are the sites that have already been recorded as part of the Home Front
Legacy project. Challenge each group to find a particular site in your local area that
already appears on the map, and to find out more about what it was used for during
the First World War. Can they report back to the rest of the class or group about
what they have discovered?
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Session Plan 5
How did the First World War affect our local area?
This session will encourage young people to undertake further desk-based research
into local First World War sites.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence. This
session also supports the Curriculum of Excellence experiences and outcomes in the
Technologies strand of learning, as well as Computing in the National Curriculum for
other parts of the UK. The activities can be used effectively with youth groups such as
Young Archaeologists’ Clubs, Scouts and Guides.

Session aims
• To involve pupils or your group in researching their local area using web-based
searches, local libraries, archives and museums.
• For pupils or your group to add more information to the Home Front Legacy
records by adding value to existing records, or finding new places to research
and record.

Session outcomes
Your class or group will discover some of the sites already “on the radar” in your local
area. Your class or group may have added extra information to existing records on
the Home Front Legacy map, or may have created new records to add to the Home
Front Legacy map from their own desk-based research.
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Resources required
Web links:
The following web links will help you to begin researching different types of Home
Front sites to see how the First World War directly affected your local area:
• Hospital Supply depots – many homeowners used their houses as hospital
supply depots where bandages and other hospital supplies were made by a
group of local people. These depots are listed on the Scarlet Finders website.
• Auxiliary Hospitals – A list of the Auxiliary Hospitals can be found on the Red
Cross website.
Historic environment records:
Historic environment records (HERs) are sometimes called Sites and Monument
Records (SMRs). They provide information about thousands of historically and
archaeologically important sites, buildings and monuments. You can search these
online for information about local First World War sites:
In England
• The Heritage Gateway provides online access to Historic Environment Records
across England.
In Scotland
• There is a list of the HERs in Scotland available on the SMR Forum Scotland
website. It includes contact details for each of the HERs.
• Historic Environment Scotland provides access to the Heritage Portal, which
allows you to search for protected historical places across Scotland. The map
search function is a good place to start.
In Wales
• Archwilio provides public access to the historic environment records (HERs)
for each local authority area in Wales. It includes (or provides access to)
information on tens of thousands of historic sites across Wales.
In Northern Ireland
• You could contact the Monuments and Buildings Record of the Department
for Communities in Northern Ireland. It holds information on all elements of
Northern Ireland's historic environment. It includes written records, maps and
photographs.
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• The Northern Ireland Sites and Monuments Record can also help to identify
First World War sites in Northern Ireland.
Google search:
A quick Google search might help you to find local sites or projects linked to First
World War archaeology.

Session plan
The First World War Home Front can be researched using a range of sources. Your
class or group can join in the Home Front Legacy project by conducting research
using resources found on the Internet and in local museums, archives and libraries.
Inspirational idea… challenge your pupils or group members to choose one building
or place in your local area that was used to support the War Effort. They may have
identified this during Session 3: What was our area like 100 years ago, at the time of
the First World War? How is it different today? Does this building or place have a
record with the Historic Environment Record? Can they find historic photographs
that show how it looked during the First World War? Are there any stories that are
linked to the building or place which they can discover through archive research and
old newspapers?
Once their desk-based research is complete, your pupils or group can upload the
information that they have discovered onto the Home Front Legacy map of sites,
using the Home Front Legacy recording app. This could involve adding extra detail to
a site that is already recorded, or uploading a new site to the map.
If your class or group is updating an existing record, there are two ways to do this:
• You can contact the Home Front Legacy team with the additional information,
and they will upload it for you;
• Or you can upload a new record for the site. If you choose this option, please
ensure that the reference number of the original record is included in the
'Related sites' field of the app using the following format, 'HFL Ref: 000'.
Please note, there is no in-built app function for users to add to an existing record.
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Curatorial challenge… why not create an exhibition that includes your pupils’ or
group’s research? This could be displayed in your school, local museum or local
library. It could include newspaper articles, historic and modern photographs,
creative writing, the comparative maps that your pupils or group members have
created, and more!
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Session Plan 6
Field recording
This session introduces practical archaeological field recording skills. It enables
groups to collect appropriate site-based data to upload to the Home Front Legacy
project’s map of sites.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence. The
activities can be used effectively with youth groups such as Young Archaeologists’
Clubs, Scouts and Guides.

Session aims
• To involve your pupils or group in recording First World War sites in your local
area.
• For pupils or your group to learn about field recording and archaeology, and
to practise the skills used by archaeologists to record sites
• To add more information to the Home Front Legacy records by adding value to
existing records, or finding new places to research and record.

Session outcomes
Your class or group will have learnt about archaeological field recording and will
practise the skills required to record sites for the Home Front Legacy project.

Resources required
Training videos:
The Home Front Legacy project has commissioned a series of training videos to
support the project. Three of the videos are particularly relevant to this session: Grid
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referencing with the Home Front Legacy app, Writing your own site descriptions, and
How to take a site photograph. They can be viewed via YouTube on your class
whiteboard. The videos are presented by members of the Sheffield Young
Archaeologists’ Club.
Home Front Legacy project member login:
In order to access the Home Front Legacy project’s recording app to upload the
information that you collect during your site recording sessions, you will need to
create a member login (you may already have done this in Session 4: Accessing and
using the Home Front Legacy recording app).
To create your Home Front Legacy project member login, visit:
www.homefrontlegacy.org.uk/wp/register and complete the online form.
Once you have logged into the website, you can access the Home Front Legacy
recording app, via the Member Toolkit page by clicking on the red button.
Home Front Legacy recording forms (paper):
Whilst out on site undertaking your field recording, it is easiest to record your
observations on a paper Home Front Legacy recording form. These can be
downloaded as PDFs or Word documents from the Member Toolkit page of the
Home Front Legacy website and printed out for use on site. Note that there are
different versions for each of the nations; make sure you download the correct
version!
IT resources:
Your class or group members will need to access the Home Front Legacy app using
laptop or desktop computers, smartphones or tablets in order to upload the
information that they collect during your site recording sessions.
Young Person’s Site Recording Guide:
Three chapters from the Home Front Legacy’s Young Person’s Site Recording Guide
are useful for this session and can be provided as handouts: ‘Taking a grid reference’,
‘Writing your own site descriptions’, and ‘Investigating site condition’.
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Additional equipment for your site visit:
Whilst out on site you will also need to have access to a digital camera (or a
smartphone or tablet) to take site photographs. Notebooks, paper, pencils and
clipboards are also useful to help with note taking and recording. A long tape
measure will enable you to accurately record dimensions of any structures that you
are recording.

Session plan
Everyone can record First World War Home Front sites for the Home Front Legacy
project and you don’t need any prior experience to get involved. This is the
opportunity for your pupils or group to get involved in archaeology and help preserve
First World War sites for future generations.
You might like to conduct a site visit of the place or building that your group
investigated during their desk-based research in Session 5: How did the First World
War affect our local area? You may choose to undertake field recording of a
different First World War Home Front site; this could be a site that is completely new
to the Home Front Legacy project, or one that is already recorded but has scant
details about its condition, and is lacking in a full site description and photographs.
The methods you will be using to conduct your field recording are the same as those
used by archaeologists to record historic buildings.
The key parts of an archaeological record are:
• Location: The location is recorded as a grid reference and directions; this
allows other people to find your site.
• Site description: This is a written description describing the type of site, its
history, and remaining features. On-site observations are an important aspect
of a site description.
• Photographs: Photographs are often taken to show how the site appears and
to highlight any important or significant features.
It is a good idea to practice some of the site recording skills required to complete an
archaeological record before heading out onto site. Begin your indoor session by
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watching the Home Front Legacy training videos about site recording. These include
Grid referencing with the Home Front Legacy app, Writing your own site descriptions,
and How to take a site photograph.
Taking grid references:
Your group can be introduced to grid references by watching the Grid referencing
with the Home Front Legacy app video. The video features a practical exercise where
your group can have a go at taking a grid reference for each of the sites in the video
using the feature within the app itself. These sites can be searched for using the
place name, e.g. ‘Whitby’, or the supplied postcode.
Practicing taking a grid reference using the Home Front Legacy app can be conducted
in a classroom or at your group’s meeting place. Once your group is confident with
taking a grid reference they can have a go at taking a grid reference for a location or
building they know well. This can be a local school, their house, or other area they
can find easily.
Have a go at… as well as using the Home Front Legacy recording app to find the grid
reference for your site, you can also have a go at working them out manually
yourselves on a hard copy of an Ordnance Survey map. There is a Map Reading Made
Easy booklet to download from the Ordnance Survey website that helps to explain
how to use maps and take grid references.
Taking site photographers:
Your group can be introduced to taking site photographs by watching the How to
take a site photograph video. The video explains why archaeologists take
photographs and shows you how to take your own site photographs.
Your group can practice taking site photographs by photographing buildings such as a
school building, or your group meeting place. Review your photos to ensure that the
image isn’t obscured and the site, or aspect of interest, is in the centre of the shot.
When undertaking your site visit, it’s best to take as many photographs as you can;
the photographs can then be reviewed, and the images which best represent the
site, its interesting features, and its condition can be attached to your record.
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Writing a site description:
Your group can be introduced to writing a site description by watching the Writing
your own site descriptions video.
Have a go at… writing a site description of one of your school buildings or your group
meeting place. Remember to focus on What?, Where? and What remains?
Inspirational idea… challenge your pupils or group members to choose one building
or place in your local area that was used to support the War Effort. They may have
identified this during Session 3: What was our area like 100 years ago, at the time of
the First World War? How is it different today? Does this building or place have a
record with the Historic Environment Record? Can they find historic photographs
that show how it looked during the First World War? Are there any stories that are
linked to the building or place which they can discover through archive research and
old newspapers?
Site visits:
The aim of a site visit is to gain further information about your chosen site’s location
and condition, as well as to photograph the site.
Before you head out, decide whether you will record your site while ‘on site’, using a
tablet or mobile device, or whether you will upload your record later, using a laptop
or desktop computer.
If you do intend to upload your record ‘on site’ with a tablet or mobile device,
please ensure that a mobile internet signal is available. If you plan to upload your
information after your visit, remember to download and print out paper recording
forms from the Member Toolkit page of the Home Front Legacy website for you to
use on site. This will ensure that you collect the relevant information to create or
update your record.
You may wish to conduct more than one site visit as this will give your group the
opportunity to investigate the site further and make their own observations.
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It is very important that you ensure that landowner consent is granted before your
visit, and that you carry out a risk assessment before you take your group onto the
site. The Council for British Archaeology and project partners are not responsible for
any issues that may arise as a result of using the Home Front Legacy recording app.
When conducting your field recording, you may wish to split the group into
‘Recording teams’. These teams can be assigned a task to complete. For example:
• Team 1: The Site Photographers. This group identifies features to photograph
and is responsible for taking site photographs. Photographs of features of
interest, such as original First World War features and date stones, are very
useful. If the finished record is to be uploaded on-site, this team will need to
take their photographs with the tablet or mobile device which will be used to
upload the record.
• Team 2: The Condition Monitors. This group determines the site’s condition
and identifies the materials used in the construction of the building. This team
can also identify any threats to the site’s long term survival.
• Team 3: The Field Recorders. This team uses the Home Front Legacy paper
recording forms to write down site observations for the site description. The
group can focus on the What?, Where? and What Remains? sections of the
site description.
Once your site visit is complete and all your information has been gathered and
reviewed, your pupils or group can upload the information that they have discovered
onto the Home Front Legacy map of sites, using the Home Front Legacy recording
app. This could involve adding extra detail about a site that is already recorded, or
uploading a new site to the map.
Uploading your record:
Sites can be recorded on site using a mobile or tablet device, or in the classroom
using a laptop or desktop computer.
When working with a large group it is recommended that the group leader uploads
the finished record via the Home Front Legacy recording app. This ensures that no
duplicate records are created.
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If the group has been divided up into ‘Recording teams’ each team can input their
specific set of information into the information panel. For example:
• The Field Recorders can be assigned with inputting the ‘site location’
information, including the grid reference, site name, directions, and the
finished site description.
• The Condition Monitors can input the ‘site observations’ including site type,
dates, construction materials, site condition, and threats.
• The Site Photographers can attach the site photographs and record the
information regarding people associated with the site.
If your class or group is updating an existing record, there are two ways to do this:
• You can contact the Home Front Legacy team with the additional information,
and they will upload it for you;
• Or you can upload a new record for the site. If you choose this option, please
ensure that the reference number of the original record is included in the
'Related sites' field of the app using the following format, 'HFL Ref: 000'.
Please note, there is no in-built app function for users to add to an existing record.
Be sure to review the information before it is uploaded to the Home Front Legacy
map of sites, and check that all the required information fields (indicated by an
asterisk) are complete. Once everything is ready press the ‘Submit’ button. The
record will then appear on the Home Front Legacy map of sites as a red pin.
If any records are accidentally added or duplicated during your session please
contact the Home Front Legacy team, stating the reference number of the records.
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Session Plan 7
What happened on the Home Front once the War was over?
How did the Home Front disappear from view?
This session encourages young people to consider how the fabric of the Home
Front disappeared over time.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence. The
activities can be used effectively with youth groups such as Young Archaeologists’
Clubs, Scouts and Guides.

Session aim
• For your pupils or group to consider what happened to buildings and places
used to support the War Effort once the War was over.

Session outcome
Your class or group will have explored the question, What happened on the Home
Front once the War was over? They will have considered the nature of the evidence
that might survive today.

Resources required
Illustrations:
The Home Front Legacy project has commissioned five special illustrations that
depict aspects of life on the Home Front 1914-18.
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The illustrations show different aspects of the Home Front Landscapes of the United
Kingdom during the First World War. They can be downloaded as A3-sized PDFs using
the links below:
• By Land: Town
• By Air: Air Defence
• By Land: Army Camp
• By Land: Countryside
• By Sea: Coast
Venn diagram templates:
There are five Venn diagram templates, one for each of the Home Front illustrations.
These can be downloaded from the Young Archaeologists’ Club website as A4-sized
PDFs, from the Home Front Legacy microsite, using the links below:
• By Land: Town
• By Air: Air Defence
• By Land: Army Camp
• By Land: Countryside
• By Sea: Coast
There is a completed Venn diagram example available that you can use to
demonstrate how the activity works.

Session plan
By 1918, the whole country was geared up to help the War Effort, with everyone,
men, women and children, involved. Many places were constructed specifically for
War purposes, such as army training camps, Prisoner of War camps, and new
factories. Much of this infrastructure was either dismantled and sold off, or given a
new purpose after the War ended.
Places such as factories, that had been taken over for the duration of the War,
returned to peacetime manufacturing. So, for example, furniture factories that had
stopped producing furniture to make wooden aeroplane parts returned to their
original purpose.
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Many of the temporary places and structures were dismantled and sold off. Many
army camp huts were sold off for village halls. The camps and airfields themselves
were often returned to farmland. Sometimes the military continued to use some of
their camps and training areas. Permanent buildings, such as factories, historic
houses, schools, homes and town halls returned to their peacetime use.
Begin the session by brainstorming different First World War Home Front site types
and writing them onto post-it notes. You could return to the clue cards and historic
photos from Session 2: How were people at home involved in the First World War?
to give your class or group some help if required.
Sort your site types into five groups, for those that featured in each of the different
landscapes pictured in the Home Front illustrations. Remember that some site types
appeared in lots of different places, for example auxiliary hospitals.
Using the Venn diagram templates for each Home Front landscape, can your pupils
or group now assign each site type into one (or more) of the categories, which
describe how the sites were used after the War ended? Each decision needs to be
justified with a reason, but there is no right and wrong in this activity!

Final questions
At the end of this session, your pupils or group members should be able to answer
the questions: What happened on the Home Front once the War was over? and
How did the Home Front disappear from view?
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Session Plan 8
Events on the First World War Home Front
This session introduces significant events that happened on the Home Front during
the First World War.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence.
The activities are also tailored for youth groups such as Young Archaeologists’ Clubs,
Scouts and Guides.

Session aims
• For your group to learn about significant Home Front dates and events.
• For your group to create a timeline of First World War events on the Home
Front.

Session outcomes
Your class or group will have discovered more about the significant events of the
First World War and will be able to create a timeline of these events. Your pupils or
group will have undertaken some independent research to find out more about one
or more of the events.

Resources required
Timeline of events:
This is available at the end of this Session Plan, both with the dates linked, to provide
an answer sheet, and with the dates separately, to enable your pupils or group
members to create their own version of the timeline which can then be checked back
against the answer sheet.
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Illustrations:
The Home Front Legacy project has commissioned five special illustrations that
depict aspects of life on the Home Front 1914-18.
The illustrations show different aspects of the Home Front landscapes of the United
Kingdom during the First World War. They can be downloaded as A3-sized PDFs using
the links below:
• By Land: Town
• By Air: Air Defence
• By Land: Army Camp
• By Land: Countryside
• By Sea: Coast
The illustrated landscapes are imagined but all of the buildings, military activity and
people going about their day-to-day business are based on real places and events
that formed part of the Home Front story. The illustrations can be joined together to
create a wall display for your classroom.

Session plan
Divide your class or group into small teams, and provide each team with a set of the
Home Front events, and a set of the associated dates.
Begin by challenging your teams to put the events into order, starting with the
earliest. Encourage your teams to discuss their ideas as they work through the
selection of events. You might like to prompt the groups by asking questions such as,
“Are there some events that must have occurred before others?” (For example, the
Munitions of War Act was a response to the ‘Shell Crisis’, so must have happened
later.) Can your teams match dates to the events? They might know some of the
dates themselves, and some of the events have a year included in the description –
which will give your teams a little bit of help!
Once your teams have completed the task of ordering the events, compare their
timelines. If appropriate for your group/class, you could consider scoring the process
to find a winning team.
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Can your group or class find any evidence for the events in their timelines hidden
within the Home Front Legacy illustrations? For example, this might include defences
constructed to try and counter air raids, as well as evidence of damage to buildings
or people undertaking particular roles.
Inspirational idea… can your pupils or group members conduct some research into
one (or more) of the events from the timeline, using the internet or other resources,
such as books – or even contemporary newspapers? Encourage them to create a
poster about the event that they are researching for a class display, or to put
together a presentation using PowerPoint or a similar computer package to share
with the rest of the group or class.
The following links can be used as starting points for research. Please note that the
Home Front Legacy project and the Council for British Archaeology are not
responsible for the content of third-party websites:
• The first air raid on Britain which hit Dover in December 1914. This link takes
you to a website dedicated to ‘Zeppelin raids, Gothas and ‘Giants’: Britain’s
First Blitz’ written by Ian Castle.
• Voluntary recruiting in Britain, 1914-1915 article by Professor Peter Simkins,
on the British Library website.
• The Scarborough Bombardment article on MyLearning from Scarborough
Museums Trust about the bombardment of Scarborough, Whitby and
Hartlepool in December 1914.
• The Shell Crisis of 1915, from Wikipedia.
• Female munitions workers in the First World War article on MyLearning from
Leeds Library and Information Service.
• Rationing on the BBC Schools website.
Writing challenge… can your pupils or group members create a front-page
newspaper story about the Home Front event that they have researched? Can they
think up a good headline for their story?
Discussion question… how might their chosen event be reported nowadays? How
would social media and the internet change the reporting of the story?
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Can your pupils or group members write a series of social media posts that describe
the unfolding of the event? What hashtag might be used to describe the event?
Extension suggestion… you might like to challenge your pupils or group to include
some events from before and after the First World War on your timeline, to put the
Home Front events into context. Events you may wish to consider including could be
the death of Queen Victoria, the sinking of the Titanic, the Suffragette movement,
etc. What do these events add in terms of social context? For example, the
Suffragette movement was heavily influenced by the changing roles of women during
the First World War.
Compare and contrast… can your pupils or group create a timeline of significant First
World War battles and events that happened outside Britain (e.g. on the Western
Front)? Can your pupils draw conclusions about how events elsewhere during the
War influenced activity on the Home Front? For example, factories in Sheffield
produced an increased number of helmets in preparation for the Battle of the
Somme in 1916.

Final questions
At the end of this session, your group members or pupils should be able to answer
the following questions: Can you describe some of the significant events that took
place on the Home Front during the First World War? How did events which
happened on the Home Front during the First World War affect people and places?

Home Front Timeline (teacher/group leader copy – 1/4)
1914
28 June 1914

Archduke Franz Ferdinand assassinated in Sarajevo.

4 August 1914

Britain declares war on Germany.

7 August 1914

General Lord Kitchener starts a campaign to recruit volunteers
for the Army. At the outbreak of war Britain's army was very
small and more soldiers would be needed to win the war. During
this time, many 'Pals Battalions' were formed. The raw recruits
would eventually be housed in large training camps where they
would learn how to be a soldier.

16 December 1914 The German Navy bombard Scarborough, Whitby and
Hartlepool. Many buildings were damaged and over 120 people
died in this raid. The German fleet also laid mines at sea which
sunk a number of civilian ships.
24 December 1914 First ever air raid on Britain. The first bomb ever dropped from
the air against the UK fell on Taswell Street, near Dover Castle,
causing £40 of damage.

1915
19 January 1915

Great Yarmouth and King's Lynn bombed during the first airship
raid on Britain. Two Zeppelin airships attacked these coastal
towns in East Anglia, killing 4 people and injuring 16.

14 May 1915

The 'Shell Crisis' started due to a shortage of munitions.
The artillery on the front were firing so many shells that stores
of ammunition were starting to run extremely low.

Home Front Timeline (teacher/group leader copy – continued – 2/4)
2 July 1915

The Munitions of War Act 1915 was passed by Parliament as a
response to the Shell Crisis. The act brought private companies
under control of Ministry of Munitions and led to the
construction of 200 new munitions factories. The Ministry of
Munitions encouraged factories to employ women to produce
more munitions and help fill the jobs of men recruited into the
army.

1916
5 April 1916

Zeppelin L15 damaged by anti-aircraft gunfire crashes into the
Thames Estuary.

2 March 1916

The Military Service Act 1916 introduced. All single men aged
18-40 could now be forced to join the army. Men refused to join
up on grounds of conscientious objection, family issues or due to
their occupation. These objections would be taken to a tribunal
where their fate was decided.

2 September 1916 First airship shot down over Britain by William Leefe-Robinson.
Leefe-Robinson used special ammunition to shoot down airship
SL. 11. The airship crashed near the village of Cuffley,
Hertfordshire.

1917
9 January 1917

Germany recommences unrestricted U-boat warfare (having
previously moved away from the tactic earlier in the War). This
involved attacking, and sinking merchant ships without warning.
As these ships supplied Britain with vital food and raw materials
it was the aim of the German Navy to starve Britain into
submission.

Home Front Timeline (teacher/group leader copy – continued – 3/4)
1 February 1917

Voluntary rationing introduced. A campaign to encourage
people to voluntarily ration their food intake was introduced.
This scheme had an effect but wasn't enough to prevent food
shortages.

2 February 1917

Women's Land Army formed. The Women's Land Army (WLA)
led to women working as labourers on farms and cutting down
trees for timber. They played a vital role and helped keep the
country fed when unrestricted U-boat warfare was starting to
take its toll on the merchant fleet.

25 May 1917

The first air raid by Gotha bombers takes place with bombs
falling on Shorncliffe and Folkestone. These large fixed wing
aircraft carried a large bomb load and were less vulnerable to
attack than airships, meaning they could attack during daylight.
This raid killed 95 people, injuring a further 195.

13 June 1917

The first raid on London by Gotha Bombers. A formation of
twenty Gotha bombers attacked the capital during the daytime.
Bombs fell on Victoria Station and Upper North Street School,
killing 18 children and injuring 37 teachers and children. 162
people were killed and 432 injured, making this the most deadly
raid on Britain during the First World War.

1918
6 February 1918

Representation of the People Act 1918 given Royal assent.
Women over the age of 30 are now allowed to vote. Only
women over the age of 30 who occupied a property were
allowed to vote, which was only 40% of the population of
women at the time. It would be another 10 years before all
women over the age of 21 were allowed to vote.

Home Front Timeline (teacher/group leader copy – continued – 4/4)
25 February 1918

Compulsory food rationing introduced. At this point, Britain only
had 6 weeks' worth of wheat stores left. These food shortages
led to the Government introducing compulsory food rationing to
ensure food didn't run out and so that food was shared fairly.
Sugar, margarine, butter, and meat were all rationed.

19 May 1918

The last heavy bomber raid against London. 28 Gotha and three
Giant bombers attacked London during the night, killing 49
civilians.

11 November 1918 Armistice Day. Peace is declared, the war is now over. Life on the
Home Front would eventually return to normal. Many of the
sites and buildings would return to their pre-war function. Many
remain for you to re-discover.

Home Front Timeline (group copy – 1/4)
Cut out the events and arrange them in the order that you think they happened:

Zeppelin L15 damaged by anti-aircraft gunfire crashes into the Thames Estuary.

The Military Service Act 1916 introduced. All single men aged 18-40 could now be
forced to join the army. Men refused to join up on grounds of conscientious
objection, family issues or due to their occupation. These objections would be taken
to a tribunal where their fate was decided.

First ever air raid on Britain. The first bomb ever dropped from the air against the UK
fell on Taswell Street, near Dover Castle, causing £40 of damage.

Britain declares war on Germany.

General Lord Kitchener starts campaign to recruit volunteers for the Army. At the
outbreak of war Britain's army was very small and more soldiers would be needed to
win the war. During this time, many 'Pals Battalions' were formed. The raw recruits
would eventually be housed in large training camps where they would learn how to
be a soldier.

The 'Shell Crisis' started due to a shortage of munitions. The artillery on the front
were firing so many shells that stores of ammunition were starting to run extremely
low.

Home Front Timeline (group copy – continued – 2/4)
Cut out the events and arrange them in the order that you think they happened:

The German Navy bombard Scarborough, Whitby and Hartlepool. Many buildings
were damaged and over 120 people died in this raid. The German fleet also laid
mines at sea which sunk a number of civilian ships.

Great Yarmouth and King's Lynn bombed during the first airship raid on Britain. Two
Zeppelin airships attacked these coastal towns in East Anglia, killing 4 people and
injuring 16.

The Munitions of War Act 1915 was passed by Parliament as a response to the Shell
Crisis. The act brought private companies under control of Ministry of Munitions and
led to the construction of 200 new munitions factories. The Ministry of Munitions
encouraged factories to employ women to produce more munitions and help fill the
jobs of men recruited into the army.

Archduke Franz Ferdinand assassinated in Sarajevo.

First airship shot down over Britain by William Leefe-Robinson. Leefe-Robinson used
special ammunition to shoot down airship SL. 11. The airship crashed near the village
of Cuffley, Hertfordshire.

Home Front Timeline (group copy – continued – 3/4)
Cut out the events and arrange them in the order that you think they happened:

Germany recommences unrestricted U-boat warfare (having previously moved away
from the tactic earlier in the War). This involved attacking, and sinking merchant
ships without warning. As these ships supplied Britain with vital food and raw
materials it was the aim of the German Navy to starve Britain into submission.

Women's Land Army formed. The Women's Land Army (WLA) led to women working
as labourers on farms and cutting down trees for timber. They played a vital role and
helped keep the country fed when unrestricted U-boat warfare was starting to take
its toll on the merchant fleet.

The last heavy bomber raid against London. 28 Gotha and three Giant bombers
attacked London during the night, killing 49 civilians.

Voluntary rationing introduced. A campaign to encourage people to voluntarily
ration their food intake was introduced. This scheme had an effect but wasn't
enough to prevent food shortages.

Representation of the People Act 1918 given Royal assent. Women over the age of
30 are now allowed to vote. Only women over the age of 30 who occupied a
property were allowed to vote, which was only 40% of the population of women at
the time. It would be another 10 years before all women over the age of 21 were
allowed to vote.

Home Front Timeline (group copy – continued – 4/4)
Cut out the events and arrange them in the order that you think they happened:

The first air raid by Gotha bombers takes place with bombs falling on Shorncliffe and
Folkestone. These large fixed wing aircraft carried a large bomb load and were less
vulnerable to attack than airships, meaning they could attack during daylight. This
raid killed 95 people, injuring a further 195.

Compulsory food rationing introduced. At this point, Britain only had 6 weeks' worth
of wheat stores left. These food shortages led to the Government introducing
compulsory food rationing to ensure food didn't run out and so that food was shared
fairly. Sugar, margarine, butter, and meat were all rationed.

Armistice Day. Peace is declared, the war is now over. Life on the Home Front would
eventually return to normal. Many of the sites and buildings would return to their
pre-war function. Many remain for you to re-discover.

The first raid on London by Gotha Bombers. A formation of twenty Gotha bombers
attacked the capital during the daytime. Bombs fell on Victoria Station and Upper
North Street School, killing 18 children and injuring 37 teachers and children. 162
people were killed and 432 injured, making this the most deadly raid on Britain
during the First World War.

Home Front Timeline – cut out the dates and match them to the events
28 June 1914

2 March 1916

4 August 1914

9 January 1917

7 August 1914

1 February 1917

16 December 1914

2 February 1917

24 December 1914

25 May 1917

19 January 1915

13 June 1917

14 May 1915

6 February 1918

2 July 1915

25 February 1918

5 April 1916

19 May 1918

2 September 1916

11 November 1918
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Session Plan 9
The roles of women on the Home Front
This session explores the different roles of women on the Home Front during the
First World War, and considers how social attitudes about women and their roles
changed as a result of the War. It also builds connections with the suffragette
movement and the impacts of their campaign.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence.
The activities are also tailored for youth groups such as Young Archaeologists’ Clubs,
Scouts and Guides.

Session aims
• For your group to understand and describe the roles undertaken by women
on the Home Front.
• For your group to investigate how these roles supported the War Effort.
• For your group to discuss how social attitudes about women’s roles changed
due to the First World War.
• For your group to think about how the First World War affected the
suffragette movement.
• For your group to consider the places where women worked throughout the
War, and to think about what archaeological evidence for these places might
survive today.

Session outcomes
Your class or group will have learned about the significant roles women played on
the Home Front and learned about the jobs they undertook to aid the War Effort.
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Resources required
Illustrations:
The Home Front Legacy project has commissioned five special illustrations that
depict aspects of life on the Home Front 1914-18.
The illustrations show different aspects of the Home Front Landscapes of the United
Kingdom during the First World War. They can be downloaded as A3-sized PDFs using
the links below:
• By Land: Town
• By Air: Air Defence
• By Land: Army Camp
• By Land: Countryside
• By Sea: Coast
Home Front role descriptions (below)
These describe some of the roles undertaken by women on the Home Front.
Images of women undertaking roles on the Home Front from the collections of the
Imperial War Museum (below)
These photographs can be used for reference and to start discussions between your
pupils or group members.

Session plan
You can use this activity to support and extend earlier work undertaken in Session
Plan 2: How were people at home involved in the First World War?
During the First World War, many women were employed to support the War Effort
and they took on much of the work carried out by men in the pre-war period. Their
work helped keep the country fed during food shortages, ensured the armed forces
were adequately supplied, and generally kept the country running smoothly.
Begin by discussing as a whole class or group why it was necessary for women to
take on work previously undertaken by men.
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Using the role descriptions (below), challenge your pupils or group members to find
women undertaking the job role described, somewhere within the Home Front
Legacy illustrations.
Writing challenge… Can your pupils or group members choose one of the roles
undertaken by women on the Home Front and write a job description for it? They
will need to consider what the role entails, as well as the skills or character traits
needed in someone undertaking the role.
Jobs undertaken by women on the Home Front did vary significantly in different
parts of the country.
• In rural areas, women were employed in agriculture;
• In towns and cities, they may have worked in factories, the fire service, the
postal service and hospitals, or driven trains, ambulances and trams;
• Around the coast, women may have been responsible for transporting goods
by sea on traditional barges.
Challenge your pupils or group members to think about what evidence of these roles
might survive today, and which might be available to record for the Home Front
Legacy project.
Time to talk… Encourage your pupils or group members to discuss in small groups
what the social impacts of women undertaking these roles might have been. How do
they think men would have felt about women taking on their jobs? Do your pupils or
group members think that there could there have been tensions after the War
between men and women about their respective roles in society?
You might like to introduce the concept of suffrage. Can your pupils or group
members describe what this term means and how the Suffragette movement was
affected by the outbreak of the First World War?
The Suffragette movement campaigned to gain women the right to vote. In 1897,
Millicent Fawcett established the National Union of Women’s Suffrage, at this time
only men were allowed to vote and Millicent Fawcett wanted women to have the
same rights as men. Fawcett believed in peaceful protest and didn't condone violent
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acts as she saw these as counterproductive. Fawcett's progress was slow and most
male MPs still believed that women should not have the right to vote.
In 1903, Emmeline Pankhurst, along with daughters Sylvia and Christabel, established
the Women’s Social and Political Union. This group became known as the
Suffragettes and would use any method possible to secure women the right to vote.
The Suffragette movement was responsible for many acts of violence and disruption
in the first decade of the 20th century, and their actions became increasingly
extreme. They carried out their campaign by chaining themselves to the railings of
Buckingham Palace, attacking politicians on their way to work, and even breaking the
windows of Number 10 Downing Street, for example. Probably the most
remembered act associated with the Suffragettes was at the famous horserace called
the Derby in 1913. Suffragette Emily Wilding Davison threw herself under the King’s
horse, Anmer, as it was racing. Davison was killed and the Suffragettes had their first
martyr.
Suffragettes who were arrested for their violent campaigning and imprisoned
frequently went on hunger strike whilst in jail. They were often brutally force-fed by
prison doctors to stop them dying while in prison and becoming martyrs for the
Suffragette cause. In 1913, however, the government introduced the ‘Prisoners,
Temporary Discharge for Health Act’, which became known as the ‘Cat and Mouse
Act’. The Act meant that the Suffragettes were allowed to maintain their hunger
strikes in jail, but were released before they starved to death, on health grounds;
later, when they regained their strength, they were often rearrested and imprisoned
again, whereupon they would start their hunger strikes once again. It was like a game
of ‘Cat and Mouse’, hence the nickname given to the government’s act.
At the outbreak of war in August 1914, Emmeline Pankhurst instructed the
Suffragettes to halt all their activity and support the War Effort as best they could.
Thousands of women worked in munitions factories to ensure that the soldiers on
the frontlines did not run out of vital ammunition and weapons. Women also worked
on public transport, driving buses and trams, as well as working in roles in the Post
Office and in surface jobs in coal mines. Vital work was also undertaken by women
on farms to keep Britain fed.
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Women proved their worth to society in roles outside the traditional sphere of the
home and family during the First World War. Without women working in factories
and farms and elsewhere, Britain would have almost certainly not won the War.
In February 1918, The Representation of the People Act was passed. This allowed
women over the age of 30 who owned property to vote. It was largely accepted that
the Act was passed as a ‘reward’ for women’s work during the War. Another reason
for the Act passing through the House of Commons and the House of Lords, as well
as gaining Royal Assent, may have been fear on the part of the politicians of the
Suffragettes returning to their pre-War campaign of violence and disruption.
Although a step in the right direction, the act actually excluded most of the women
who supported the War Effort by working in the factories and fields, as many were
under the age of 30 and didn't own property. It wasn't until 1928 that all women
received the right to vote when the Representation of the People (Equal Franchise)
Act was passed by parliament.
Inspirational idea… using their knowledge of the Suffragette’s campaign from the
information above, and research on the internet, challenge your pupils or group
members to write a campaign speech or protest song to advocate votes for women.
Can they use women’s work to support the War Effort on the Home Front to justify
why they believe that women should have the right to vote?
You might like to run a protest rally at which your pupils or group members deliver
their speeches and songs. Can they design placards and posters to hold up during the
rally? You could invite parents and other family members to observe your rally!
For additional resources on the Suffragette movement, including downloadable
teaching resources, PowerPoint presentations and short films, visit the education
section of the UK Parliament website.
Summing up… working in small teams or as a whole class/group, can you create
three paragraphs that describe attitudes regarding women’s roles within society
before the First World War, during the First World War; and after the First World
War.
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Final questions
At the end of this session, your pupils or group members should be able to answer
the following questions: What roles did women undertake on the Home Front
during the First World War? How might this have affected attitudes about women’s
roles within society after the War? How was the Suffragette movement affected by
the outbreak of the First World War, and how might women’s work during the War
have influenced the ongoing campaign to achieve equal voting rights for women?

Role descriptions
Challenge your pupils or group members to find women undertaking the following
roles within the Home Front Legacy illustrations:
1. As more men were recruited into the army women were recruited to take on
the jobs the men left behind. Many women took up work in the postal service,
delivering letters and parcels.
2. Women started working on farms harvesting crops, milking cows and cutting
down trees. They wore a distinctive uniform consisting of a wide brimmed hat
and khaki-coloured trench coat. This work helped feed the country when food
shortages started to take hold.
3. Following the 'Shell Crisis' of 1915, the Ministry of Munitions encouraged
factories to recruit women to produce weapons and munitions. Munitions and
weapons were needed by the army to halt attacks by the enemy.
4. Women worked in the many Voluntary Aid Detachment hospitals that were
established during the First World War. Women even drove the ambulances
that transported the wounded soldiers to the hospitals.
5. Some women started work on traditional barges, working alongside their
husbands to transport supplies around the coast. The supply of raw materials
including coal, timber and metal ore was very important during the First
World War and many of these resources were transported by sea.
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Images of women on the Home Front (below)
These images are taken from the Imperial War Museum’s collection, and depict
women undertaking different roles on the Home Front throughout the First World
War. Use the images to start your discussions, or to provide inspiration for creative
writing. More images are available on the Imperial War Museum’s website.

Women on the Home Front

A female railway worker operating signals in Annesley Sidings cabin near Hucknall,
September, 1918. © IWM (Q 28147)

Women on the Home Front

A female member of the Special Constabulary (Special Police Patrol), National Union
of Women Workers. Taken in December 1917. © IWM (Q 30337)

Women on the Home Front

A member of the Women's Land Army, National Service. Taken in December 1917.
© IWM (Q 30351)

Women on the Home Front

Female workers spraying tar on a London road. © IWM (Q 30875)

Women on the Home Front

Female window cleaners at work. © IWM (Q 30950)

Women on the Home Front

Post woman moving off on a bicycle after clearing the mail from a letter box.
© IWM (Q 30962)

Women on the Home Front

Fire women at work with a hose and hydrant at a national shell filling factory.
© IWM (Q 30977)

Women on the Home Front

A British Red Cross nurse. © IWM (Q 31011)

Women on the Home Front

A female tram driver, wearing the uniform coat of the London Corporation
Transport, at the controls, Lowestoft, Suffolk. © IWM (Q 31033)

Women on the Home Front

A female police patrol warning small boys outside of Euston Station, 1918.
© IWM (Q 31089)

Women on the Home Front

Mrs Kitchener, a female gravedigger, carries on her husband's business whilst he
serves on the front, Aley Green Cemetery, Luton. © IWM (Q 31236)
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Session Plan 10
Material culture from the Home Front
This session explores the material culture that survives from the First World War
Home Front and considers what these objects tell us about life at the time.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence.
The activities are also tailored for youth groups such as Young Archaeologists’ Clubs,
Scouts and Guides.

Session aims
• For your group to understand what material culture means.
• For your group to discover what types of material culture from the First World
War Home Front survive today.
• For your group to explore what these objects tell us about life on the Home
Front during the First World War.
• For your group to consider what types of material culture from today might
survive for future archaeologists to study.

Session outcomes
Your class or group will have learned about what material culture can tell us about
life on the Home Front. Your class or group will have developed skills of object
description, drawing and photography. They will have the opportunity to curate an
exhibition of objects and/or their written and artistic work.
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Resources required
Home Front Legacy material culture – Finds Report Sheet (below):
The 5-page worksheet will enable your pupils or group members to record material
culture objects in the same way as archaeologists record their finds made on site.
Material culture objects from the Home Front (or photographs)
If you are not able to source original objects from the First World War Home Front,
you can use photographs (see below). To source objects, you could try contacting
your local museum, as they may have objects from their collections or a loans box
that they can share. Local libraries or archives may have documents from the period
that you can use too.

Session plan
Begin your session with a discussion of what ‘material culture’ is. Do your pupils or
group members have any ideas about what ‘material culture’ refers to?
Material culture relates to the physical artefacts of a period. These artefacts can help
us to explain how people lived during a period of history, and are very useful for both
historians and archaeologists.
Artefacts, mementoes and documents from the First World War can tell us a lot
about the Home Front. These artefacts can include objects such as badges worn by
war workers, documents such as contemporary photographs taken of First World
War sites, and even mementoes like postcards and letters written to loved ones, for
example, family members serving in the trenches on the Western Front.
Writing challenge… Can your pupils or group members write their own postcard from
the point of view of a woman or child on the Home Front? For example, they could
write to a male relative fighting in the trenches on the Western Front or a female
relative in the new Women's Army Auxiliary Corps (WAAC) working overseas in a
non-combat role. Women in the WAAC worked as cooks, drivers, mechanics and in
administrative roles. Women were also employed on the frontline as doctors and
nurses.
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Detective work… Can your pupils or group members (or teachers/leaders) find any
objects from the First World War to share with the class or group? You may have
some family memorabilia belonging to relatives – such as letters, badges, medals or
photographs.
You might be able to track down some objects or documents via your local museum,
and/or local library and archive. Local history groups might also be able to help you
hunt for material culture from the First World War relating to your area.
Once you have collected a selection of objects, encourage your class or group to
work in small teams to discuss what the objects are, and why they are important.
What information can your pupils or group members infer from the objects that they
are investigating?
If you have not managed to find any original objects for this session, use the
photographs (below). Encourage your groups to discuss what the photographed
objects are, and what they might have been used for.
What do the objects (or photographs) tell us about life on the Home Front during the
First World War?
Writing challenge… can your pupils or group members use one or more of the
objects to tell a story? They could research the object and what it was used for and
tell its story from the past to the present day, explaining how and why it was kept; or
they could use the object to inspire a piece of creative writing set on the Home Front
during the First World War – does the object have a starring role in the story?
Recording challenge… Challenge your pupils or group members to complete one of
the Finds Report Sheets (see below) for their material culture object.
NB – if you cannot source original objects from the First World War for this activity,
you could challenge your pupils to record a modern-day object using the same
techniques.
Writing challenge… Using the information from their Finds Report Sheet, challenge
your pupils or groups members to write a short description of their chosen object
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that could be used as a museum label. What information do they think needs to be
included in a label for an object in a museum? You might like to arrange a trip to your
local museum before undertaking this activity to see how objects are displayed and
labelled in a museum setting.
Curatorial challenge… Why not create a pop-up museum in your school, local library
or museum which shows off some of the objects that your class or group have
collected? Remember to include the labels for the objects that your pupils or group
members have written. You might also like to display some of the Finds Recording
Sheets that your pupils or group members have completed, and their photographs
and drawings too.
Time to talk… What do your pupils think is important about the objects that have
survived from the First World War Home Front? Why have these objects been saved
or looked after? What types of objects from today do your pupils think will be still
around in 100 years’ time?

Final questions
At the end of this session, your pupils or group members should be able to answer
the following questions: What is material culture? What can material culture tell us
about life on the Home Front during the First World War? How are objects recorded
archaeologically?

Home Front Legacy – Material culture
Finds Report Sheet (p1)
Name of archaeologist: _____________________________________________________
Date of recording:

_____________________________________________________

Drawings of my object: (Form)

My scale is:

___:___

Cut out a scale bar to stick in here! Make sure
you write down what scale you are using too.

Home Front Legacy – Material culture
Finds Report Sheet (p2)
Photographs of my object:
Stick your photographs of the object into this space. Make sure that you include a scale bar
or ruler in your photographs alongside the object. Remember that you must photograph
every side of the object including the top and bottom!

Home Front Legacy – Material culture
Finds Report Sheet (p3)
About my object:

! Write your answers to each of the questions below:

1) What is your object made from? (Fabric)
___________________________________________________________________________
___________________________________________________________________________
2) Is the object complete or a fragment? (Condition)

Complete

Fragment

3) What colour(s) is your object?
___________________________________________________________________________
4) What does your object feel like? What texture is it?
___________________________________________________________________________
___________________________________________________________________________
5) Describe any decoration or patterns on your object:
___________________________________________________________________________
___________________________________________________________________________
6) What is your object for? Or, what do you think it is for? (Function and interpretation)
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

Home Front Legacy – Material culture
Scale bars (p1)
How to use scale bars:
When doing either illustrations or taking photographs of archaeological finds, it is very
important to include a scale bar. This means that you can still see how big an object is even
when the drawing or photograph has been shrunk or enlarged.
For all photographs, include a 1:1 scale bar. Each centimetre marked on a 1:1 scale bar
equals 1cm in real life too. A ruler would also work as a 1:1 scale bar. The scale bars below
are for several different scales:

2:1

This scale is for drawing small objects and shows that your illustration is twice
the size of the object that you are drawing. For example, if you were drawing
a Viking coin that is 2cm across in real life, your drawing at a 2:1 scale would
be 4cm across.

1:1

This scale should be used when you are drawing your object life-size.
Your drawing should be exactly the same size as it is in real life. Make sure you
always use a 1:1 scale for all your photographs.

1:2

This scale is for drawing bigger objects. It shows that your illustration is half
the size of the object that you are drawing; every 1cm in your drawing equals
2cm in real life. For example, if you were drawing a Roman pot that is 20cm
tall in real life, your drawing at a 1:2 scale would be 10cm tall.

1:5

This scale is for drawing much larger ojects. It shows that the object is fivetimes bigger in real life than in your drawing; every 1cm in your drawing equals
5cm in real life. If you are drawing a medieval tile that is 50cm across, your
drawing at a 1:5 scale would be 10cm across.

Home Front Legacy – Material culture
Scale bars (p2)
Scale bars:
Photocopy and cut out these scales to use on your illustrations and photographs.
Make sure that you use the most appropriate scale!

2:1
1cm

2

3

4

5

6

7

1:1

1:1

1cm
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8
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14
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2cm
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40
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70

75

1:2

1:5
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Postcard with a message. Postcards often showed soldiers
or buildings on the Home Front that were involved in the
War Effort.

© Chris Kolonko

Home Front Legacy – Home Front material culture examples

Postcard with a message. Postcards often showed soldiers
or buildings on the Home Front that were involved in the
War Effort.
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Postcard with a message. Postcards often showed soldiers
or buildings on the Home Front that were involved in the
War Effort.
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Postcard with a message. Postcards often showed soldiers
or buildings on the Home Front that were involved in the
War Effort.

© Chris Kolonko
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Home Front Legacy – Home Front material culture examples

Brass button stick engraved with "R.A.M.C. 18362" and
"BODILL PARKER & Co., LIMITED. MANUFACTURERS &
CONTRACTORS. BIRMINGHAM".

Button sticks were part of the personal kit of military
personnel. They were used to protect the fabric of a military
uniform whilst polishing brass buttons on it. The button
stick was placed behind the button, over the fabric.

© IWM (EPH 9243)

The object is 17.5cm long by 4.3cm wide.

© IWM (Q 53478)

© IWM (EPH 2018)

Home Front Legacy – Home Front material culture examples

TOP: Princess Mary's Gift Fund 1914 Box, containing a bullet pencil
made from expended .303 cartridge with pencil inserted into top,
and a New Year's card with greeting and sword/wreath motif.
The Gift Fund was created by Princess Mary in October 1914 to
provide a gift to every serviceman at the front for the first Christmas
of the War. Most Princess Mary boxes contained tobacco, cigarettes,
a pipe and lighter. For non-smokers, writing paper and a pencil were
provided.
BOTTOM: A group of British soldiers of the Army Service Corps (ASC)
with their Princess Mary Christmas gift tins at a camp in south-east
England, December 1914.

Home Front Legacy – Home Front material culture examples

Circular enammelled First World War 'On War Service' badge.

© IWM (INS 7804)

'On War Service' badges were issued by the government and
private firms from December 1914 onwards to signify that the
wearer was engaged in essential war work.

© IWM (FEQ 802)

Home Front Legacy – Home Front material culture examples

British Army rum jar marked with the letters
'SRD', which stood for 'Supply Reserve Depot'.
Some soldiers said that SRD actually stood for
'Seldom Reaches Destination' or 'Soon Runs
Dry'! Soldiers could be issued with a small
measure of rum by their commanding officer
or on the recommendation of their medical
officer. It was commonly issued during or
after the dawn 'stand to'.

First World War British munition worker's 'On War Service'
badge. This badge is associated with the wartime service of
Miss Daisy Louise Allen (later Mrs Turner) with the Ministry
of Munitions.

© IWM (INS 822)

Home Front Legacy – Home Front material culture examples

Envelope containing a piece of wire from Zeppelin SL11,
which was the first Zeppelin to be shot down over the British
mainland.
This was sold by the British Red Cross Society as a souvenir.

© IWM (EPH 3287)

Home Front Legacy – Home Front material culture examples

Home Front Legacy – Home Front material culture examples

This is an example of trench art and may have been kept as
a souvenir.

© IWM (EPH 3214)

This decorated shell case appears to have been brought home
by a British serviceman who served in Italy during 1917-18.
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Session Plan 11
Food and diet on the Home Front
This session explores how the First World War affected food supplies on the Home
Front, and the policies and practices that were introduced to tackle the problem.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence.
The activities are also tailored for youth groups such as Young Archaeologists’ Clubs,
Scouts and Guides.

Session aims
• For your group to learn about the food people ate during the First World War
• For you group to consider how rationing affected diet on the Home Front
• For your group to learn how rationing was a key part of the War Effort

Session outcomes
Your class or group will have learned why and how the diet of people living on the
First World War Home Front was affected by the First World War. They will have
explored some of the foods eaten during the War and will have been able to
experiment with making and eating First World War recipes.

Resources required
The Win-the-War Cookery Book:
The full text of The Win-the-War Cookery Book can be downloaded as a PDF from the
Home Front Legacy project microsite on the YAC website. The booklet was published
for the ‘Food Economy Campaign’ with the approval of the Ministry of Food in 1917.
The booklet is now out of copyright, and can be freely printed; the original file was
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kindly provided to the Home Front Legacy project by the State Library of Victoria in
Australia.
Some of the recipes from The Win-the-War Cookery Book are reproduced on the
worksheets (below).
Home Front Legacy – Rationing worksheet (below):
The worksheet can be used to identify which foods were rationed during the First
World War.
Cooking facilities and equipment:
If you decide to create some of the recipes included in The Win-the-War Cookery
Book with your pupils or group members, you will need to have access to safe and
clean cooking facilities. Remember to:
• follow guidelines for safe handling of food;
• clearly label foods that contain allergens;
• and ensure that you risk assess your activity.
The Food Standards Agency provides advice and information about food hygiene and
allergies.

Session plan
Time to talk… Begin your session with a discussion about what rationing is and why it
was necessary during the First World War.
By 1917, the First World War was locked in a brutal and bloody stalemate on the
Western Front throughout northern Europe. Both sides in the conflict were gaining
little ground, and there was no end in sight to the fighting. The German High
Command decided that they needed to try a different tactic.
Before the outbreak of the First World War, two thirds of the food eaten in Britain
was imported. This meant that the country was reliant on imported food to survive;
the German army realised that if they could target Britain’s supply of imported food,
they could create a stranglehold and starve the British people into surrendering.

50
In the words of Kaiser Wilhelm II, the Emperor of Germany, “We will starve the
British people who have refused peace until they kneel and plead for it”. This new
tactic meant that in February 1917, Germany began a campaign of unrestricted
submarine warfare, attacking supply ships and merchant vessels coming across the
Atlantic from North America. The German submarines, called U-boats, hit many
merchant vessels. In 1917, 46,000 tons of meat destined for Britain never arrived
because the ships carrying the food were sunk by U-boats. Similarly, 85,000 tons of
sugar were lost to the bottom of the Atlantic Ocean between February and June
1917 alone. Germany’s new tactic was working; Britain had two options, to grow
much more food, or to starve.
The British response was to dig up Britain! This significantly changed the landscape,
and the term ‘the Home Front’ was used for the first time. Every available space was
used to create allotments – the media described it as “allotment-itis”! More than
7,000,000 acres of land, including village greens, parks and railway embankments,
were tuned over to growing food, creating more than 1,500,000 new allotments.
There was a new ‘army’ on the Home Front too, the Women’s Land Army (WLA). By
the end of 1917, there were more than 250,000 women working on the land in
Britain (alongside 84,000 wounded soldiers, 30,000 German Prisoners of War, and
countless thousands of children). The women’s role was to produce food and
manage farmland previously worked by men. Over 23,000 of these women were
officially part of the Women’s Land Army.
Alongside the scheme to create more allotments and the Women’s Land Army, the
government encouraged people to save food and reduce waste. They published The
Win-the-War Cookery Book in 1917, which begins with an impassioned plea directed
“To the women of Britain”:
The British fighting-line shifts and extends; and now you are in it. The struggle is
not only on land and sea; it is in your larder, your kitchen, and your dining-room.
Every meal you serve is now literally a battle. Every well-cooked meal that saves
bread and wastes no food is a victory. Our soldiers are beating the Germans on
land. Our sailors are beating the Germans on the sea. You can beat them in the
larder and the kitchen. Victory in the food-fight will turn the scale. (Ministry of
Food, London: 1917)
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The biggest emphasis in The Win-the-War Cookery Book is on saving bread. In 1916,
the wheat crop around the world failed; coupled with the German’s unrestricted
submarine warfare targeting merchant shipping, this meant that stocks of wheat
were dangerously low. The book states “Save bread, and win the War […] Not a
crumb should be wasted.” (Ministry of Food, London: 1917, p2)
Even with the huge increase in food production on the Home Front and the campaign
to reduce food waste, food was still scarce. In 1918, the government introduced
rationing as a way of ensuring that everyone – rich and poor – received a fair share of
the available food. People were given special ration cards that set out what a
person’s weekly entitlement was, and everyone had to register with a local butcher
and grocer too. Sugar was the first food to be rationed (in January 1918), but by the
end of April 1918, meat, butter, cheese and margarine were also added to the list.
After your class or group discussion about food and rationing during the First World
War, challenge your pupils or group members to identify which foods were rationed
using the worksheet (below).
Time to talk… what do your pupils or group members think about rationing? What
foods would they find it hard to give up or reduce eating nowadays?
Foodie fun… using The Win-the-War Cookery Book, challenge your pupils or group
members to work together in small groups to design the diet of a First World War
family of a mother and three school-aged children for a week. They will need to plan
breakfast, a midday meal, and an evening meal for seven days. Remember that they
have limited quantities of some food types due to rationing, and that they must
restrict the amount of bread that is in their menu too.
How do your pupils’ or group members’ First World War menus compare with their
own weekly diet? Which diet looks healthier? You could encourage your pupils or
group members to use the NHS Choices ‘Eatwell Guide’ to compare the healthiness
of their own diet and that of a First World War child on the Home Front. Are they
surprised by the outcome?
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Creative cooking… if you have the facilities available, you might like to challenge your
pupils or group members to recreate some of the recipes. Why not put on a First
World War feast for parents or friends to attend? Some of the recipes from The Winthe-War Cookery Book are reproduced on the worksheets (below).
Awesome allotment… a great practical project linked to food and rationing on the
Home Front is to create your own class/group allotment. Can your pupils or group
members research the types of vegetables that were grown on First World War
allotments? If possible, it would be great to start your allotment project by turning
over new ground – a bit like the millions of acres that were turned over to allotments
and food production during the War. Your pupils or group should plan their planting,
and do the manual labour themselves (with supervision!). Monitoring and caring for
the allotment can provide a rewarding long-term project, and you can encourage
your pupils to keep records of plants’ growth and development too. There is even
scope to use the produce from the allotment in some of the recipes from The Winthe-War Cookery Book!

Final questions
At the end of this session, your pupils or group members should be able to answer
the following questions: What did people eat in Britain during the First World War?
How was diet affected by the War? What foods were rationed, and why, during the
First World War? How was the landscape of the Home Front affected by food
shortages during the First World War? How did food shortages affect the roles of
women and children on the Home Front?

Home Front Legacy – Rationing
In 1918, the government introduced rationing on the Home Front to try to make sure that
everyone – rich and poor – had a fair share of the available food.
Everyone was given a special ration card, even King George V and Queen Mary! The ration card
showed the amounts of certain foods that a person was allowed to buy each week.
Do you know which foods were rationed on the Home Front in the First World War?
Tick the foods in the box that you think were rationed.

o

Sugar

o

Potatoes

o

Eggs

o

Butter

o

Flour

o

Apples

o

Margarine

o

Meat

o

Fish

o

Jam

o

Onions

o

Milk
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Name: ________________________________________________________________________

Home Front Legacy – Recipes: Oatcake and Parkin
These recipes are taken from The Win-the-War Cookery Book (Ministry of Food, London: 1917)

Oatcake
Ingredients
One breakfastcupful of oatmeal
A little warm water
A pinch of salt
Method
Mix the oatmeal, warm water and salt together until a firm dough. Don’t roll out but pat it
with your hand into a thin, flat cake. Then sprinkle the top with oatmeal flour, and toast.

Parkin
Ingredients
Two breakfastcupfuls of coarse oatmeal
Six tablespoonfuls of butter or margarine
One teaspoonful of ground ginger
A saltspoonful of salt
Six tablespoonfuls of treacle
A little milk
Method
Mix all the dry ingredients together. Rub in the fat. Melt the treacle in a little hot milk
and stir in. Work to a firm paste. Roll out and cut into biscuits. Bake in a slow oven.

Home Front Legacy – Recipes: Fruit cakes and Rolled oats porridge
These recipes are taken from The Win-the-War Cookery Book (Ministry of Food, London: 1917)

Fruit cakes
Ingredients
One pound of dates
Half a pound of mixed nuts
Juice of two lemons
One tablespoonful of ground rice
Method
Stone and chop the dates. Put the nuts through the mincer. Mix nuts and fruit.
Grate in the yellow rind of one lemon. Then add the juice of two lemons, and with
a wooden spoon shape into a small roll. Finish the shaping with your hands, dipped
in the ground rice. Put on a plate till the next morning, when it will be firm enough
to cut in slices.

Rolled oats porridge
Ingredients
One breakfastcupful of rolled oats
Two breakfastcupfuls of boiling water
Pinch of salt
Method
When the water is boiling, put in the salt, then sprinkle in the oats, stirring well.
Boil for about twenty minutes, adding more water if the porridge appears to be
getting too thick.

Home Front Legacy – Recipes: Swede soup and Onion soup
These recipes are taken from The Win-the-War Cookery Book (Ministry of Food, London: 1917)

Swede soup
Ingredients
Two pounds of swedes
One carrot
Half an onion
Seasoning to taste
One dessertspoonful of chopped onion
Two tablespoonfuls of butter or margarine
Three cloves
Method
Peel and cut up the swedes rather small; wash the carrot and cut into thin slices.
Melt the fat in a large stewpan, and in it fry the chopped onion until soft, but not brown.
Put in the swedes and carrot, stew in the fat for a minute or two, then pour in two pints
of warm water. Add half a small onion, sliced thinly. Put in pepper and salt to taste; as
swedes are sweet you can be generous with the pepper. Simmer for an hour and a half,
then add three cloves. Pass the vegetables through a sieve and return the puree to the
pan. Serve very hot. Cold cooked rice or lentils may be added to the soup.

Onion soup
Ingredients
One pound of onions
One and a half tablespoonfuls of maize, pea, barley, or oat flour
One and a half pints of vegetable stock
One tablespoonful of butter, dripping or margarine
Salt and pepper to taste
Method
Melt the fat in a large saucepan, and in it fry the onions, sliced thinly. Mix the salt
and pepper with the flour, and work to a thin cream with a little stock. Put this into
the rest of the stock, and put into the saucepan with the fried onion. Bring gradually
to the boil, stirring to prevent lumps forming. This can be seasoned, if liked, with ketchup
or any tasty sauce. Simmer steadily for at least half an hour.

Home Front Legacy – Recipes: Carrot mould and Cheese charlotte
These recipes are taken from The Win-the-War Cookery Book (Ministry of Food, London: 1917)

Carrot mould
Ingredients
Two large carrots
One tablespoonful of butter or margarine
One egg
Half a teaspoonful of chopped parsley
Seasoning to taste
Method
Boil the carrots and mash very thoroughly, add the fat, melted, the egg, well beaten,
and the seasoning. Beat them all together very well, and put into a greased mould.
Bake until hot right through, then turn out and sprinkle with the parsley.

Cheese charlotte
Ingredients
Half a pound of stale bread
One egg
One dessertspoonful of butter, dripping, or margarine
Four tablespoonfuls of grated cheese
Pepper and salt to taste
Method
Soak the bread in cold water for an hour or two, squeeze very dry, then mash with
a fork to a smooth pulp. Mix the cheese into this, saving a little to sprinkle over
the top. Add plenty of seasoning and the egg, slightly beaten. Grease a pie-dish
with half the fat, put in the mixtrue, and press it fimly into the dish. Divide the
remainder of the fat into tiny pieces, and place them round the edge of the dish.
Put into a rather brisk oven, and bake until the charlotte is a nice golden-brown colour.
Turn out to serve, sprinkling the rest of the grated cheese over as a garnish.
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Session Plan 12
Home Front communications and propaganda posters
This session looks at how people on the Home Front communicated during the First
World War and how the government disseminated information through
propaganda posters.
The activities are designed to support the National Curriculums in England, Wales
and Northern Ireland at Key Stage 2, and are suitable for pupils in Scotland following
the broad general education phase of the Curriculum of Excellence. They are relevant
for the KS2 ‘Local History Study’ in England and Wales, ‘The World Around Us’ at
KS2 in Northern Ireland, and support experiences and outcomes in Social Studies
at Levels 2-4 in the broad general education of the Curriculum for Excellence.
The activities are also tailored for youth groups such as Young Archaeologists’ Clubs,
Scouts and Guides.

Session aims
• For your group to learn more about the personal experiences of people on the
Home Front.
• For your group to write their own letters from the Home Front.
• For your group to compose and send ‘telegrams’ using Morse Code.
• For your group to learn about censorship, and how this affected the news that
was received on the Home Front from the front lines.
• For your group to produce their own Home Front propaganda posters.

Session outcomes
Your class or group will have explored the experiences of people on the Home Front
through writing role play, and will have produced their own creative writing pieces
based on First World War communications. Your class or group will have learnt about
methods of communication during the First World War, including using Morse Code
to send messages by telegram. Your class or group will have discovered how letters
sent to the Home Front from the trenches were censored. They will have
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investigated Home Front propaganda posters and the language and imagery used to
encourage certain behaviours; they will have had the opportunity to create their own
First World War propaganda posters.

Resources required
Illustrations:
The Home Front Legacy project has commissioned five special illustrations that
depict aspects of life on the Home Front 1914-18.
The illustrations show different aspects of the Home Front Landscapes of the United
Kingdom during the First World War. They can be downloaded as A3-sized PDFs using
the links below:
• By Land: Town
• By Air: Air Defence
• By Land: Army Camp
• By Land: Countryside
• By Sea: Coast
The illustrated landscapes are imagined but all of the buildings, military activity and
people going about their day-to-day business are based on real places and events
that formed part of the Home Front story. The illustrations can be joined together to
create a wall display for your classroom.
Story Cards:
Each of the five Home Front illustrations has a story connected to it. The story card
tells the particular story of an event or activity. The story cards will help your pupils
or group members to research a Home Front story in more depth. Read the story
cards and use them to inspire further research into subjects such as the roles of
women on the Home Front, the Zeppelin raids, and the stories of Belgian refugees.
The story cards can be downloaded from the Primary School Teacher and Group
Leader Resources section of the Home Front Legacy microsite on the YAC website.
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Morse Code worksheet (below)
This worksheet explains the different combinations of short and long beats (dots and
dashes) that were used to represent letters and numerals when sending messages
via a telegraph machine.
British Field Service Postcard (below)
This worksheet shows an example of a British Field Service Postcard, which was a
quick and easy way for soldiers on the front lines to send short messages to their
families on the Home Front to reassure them that they were alive.
Propaganda posters (below)
These examples of propaganda posters from the collection of the Imperial War
Museum can be used to inspire your pupils and group members to create their own.

Session plan
Time to talk… start this session by asking your pupils or group members how they
think that people communicated with each other on the Home Front during the First
World War. How do they think that news was shared between the Home Front and
the soldiers fighting on the front line?
Point out that there were no mobile phones, text messages, emails, internet or social
media. People had to rely on writing letters and postcards, and sending telegrams, to
communicate with each other. There were a few telephones available, but this was a
fairly new technology, and at the start of the First World War only around 2% of
people in Britain had a telephone in their home.
Home Front letters… Encourage your pupils or group members to look at the Home
Front Legacy illustrations, and to choose a character that they can see pictured. This
could be a soldier in a training camp, an injured soldier in a hospital, a munitionette,
Red Cross nurse, German POW, Belgian Refugee, Women's Land Army worker, or
even someone whose house has been bombed during a Zeppelin raid.
Once they have chosen a character, challenge your pupils or group members to write
a letter about their experiences on the Home Front. They can write about the work
they are doing, whether they are happy or not, and what is happening around them.
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Your group may be able to find examples of First World War letters in a local library
or archives.
Your pupils or group members could choose to write to a loved one on the front lines
about their experiences on the Home Front. During the War, millions of items of post
were delivered to the front lines from the Home Front every week via the Post
Office’s Army Postal Service (APS). The APS had a Home Depot in London’s Regent
Park which employed around 2,500 staff, mainly women. The APS also had depots in
continental Europe at Le Havre, Boulogne and Calais; these depots handled over
19,000 mail bags of letters a day in 1917! Impressively, it only took two days for a
letter from the Home Front to reach a soldier on the front lines.
Once they have finished their letters, encourage your pupils or group members to
explain which character they chose, and why. They can then read out their letter to
the rest of the group.
Front line letters… letters from soldiers on the front lines back to their friends and
family on the Home Front were subject to strict censorship. Information about where
they were, negative comments about general health and well-being, their battalion’s
movements and action plans, and intelligence about the suspected movements of
the enemy were all forbidden – and would have been removed from letters by the
censors. Comments about the death or serious wounding of fellow soldiers were also
forbidden, as it was believed that bad news from the front lines and stories of the
true horror of the fighting would damage morale on the Home Front and erode
support for the War.
Censorship was done by junior officers, and they would have simply scribbled out
sentences that broke the rules, or even torn off sections of letters. Censorship of
communication between the front lines and the Home Front became an increasingly
big job; at the start of the War, only one person was employed as a censor but by
November 1918, 5,000 personnel were involved in the censorship of letters.
Time to talk… What do your pupils or group members think about censorship? Do
they think that it was necessary? How would they feel if their personal letters and
communications were read by someone else? Do they think that censorship worked?
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How would they feel on the Home Front if they received a censored letter? Would
they actually have wondered what was removed and why? Many soldiers ‘selfcensored’; they wanted to spare their families the true horror of the War, so
naturally left out the more horrific details.
Challenge your pupils or group members to write a letter from a soldier on the front
lines to a loved one on the Home Front. How would they ensure that their letter got
past the censors? You could suggest that your pupils or group members write two
letters; one which tells the true story of life on the front lines (and which would have
been subject to heavy censorship if it was sent), and one which has been ‘selfcensored’ to be more palatable for a loved one on the Home Front.
Many soldiers on the front lines communicated with their families on the Home
Front using a British Field Service Postcard. Show your pupils or group members the
worksheet with the example of the British Field Service Postcard pictured. What do
your group members and pupils think of this as a method of communication
between the front lines and the Home Front? Can they design their own postcard
that would enable them to communicate with their parents about a day at school,
for example, by just crossing off the irrelevant details on a multiple choice
‘postcard’?!
Home Front Telegrams… telegrams were sent and received by electric telegraph
machines. They were the quickest way of sending messages on the Home Front in
the First World War, and would have been used for sending urgent news. During
1915 alone, 91 million telegrams were sent and received in the UK. (Although this
sounds like a lot, compare that with the estimated 102 billion text messages that the
communications regulator Ofcom records as having been sent in the UK between
September 2014 and September 2015!)
Telegrams worked by sending messages as a series of electric impulses along a wire
between two telegraph machines. An operator was necessary at both ends of the
telegraph wire; one to send the message, and one to receive/decode the message.
Messages were sent using Morse Code. There were telegraph operators based at
Post Offices right across the UK. Once a telegram had been received, the message
would be written out and put into an envelope to be delivered to the recipient –
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usually by a uniformed boy or girl on a bicycle. It cost 6d (around 2p) to send a
telegram of up to nine words; every extra word cost a penny more! Telegrams were
therefore very short and left out unimportant words. Each sentence in a telegram
ended with the word ‘STOP’.
During the First World War, thousands of women were employed as telegraph
operators because many of the men who had worked in these roles before the War
were off fighting in the trenches on the Western Front and elsewhere. There were so
many Post Office employees that signed up to fight, that the Post Office had its own
battalion made up entirely of postal staff. They were called the Post Office Rifles
(POR), and they fought on the Western Front at the deadly battles of Ypres and the
Somme.
Telegram time… using the Morse Code worksheet and working in pairs, can your
pupils or group members compose, send and decode messages as if they were
telegraph operators? The short and long beats used in Morse Code could be
mimicked using a drum or other musical instrument; you could use flashes of light; or
they could simply say ‘dot’ and ‘dash’ to represent the different beats. Encourage
your members to send the kinds of messages that might have been sent during the
First World War. Remember to omit unnecessary words, end each sentence with
‘STOP’, and keep it short – ideally no more than nine words long!
Telegraph dash… you could play a game with your pupils or group members based on
the sending and receiving of telegrams. Split your class or group into teams of six
people. The aim of the game is to be the first group to send a message successfully,
and to receive the answer – all via Morse Code. The first person in each group should
write down a simple question that will have a single word answer, e.g. “What is your
favourite colour?” or “What is two add two?”. They should give this to a second
person, who will need to take it to the ‘telegraph office’ (this could be by running a
set distance, for example). At the ‘telegraph office’, the third person must send the
message by Morse Code to the fourth person in the team, who should be sitting
alongside them (but without talking at all!). The fourth group member needs to write
down the question as they receive it, and pass the message onto the fifth member of
the group. This group member is the delivery girl/boy. They need to take the
message to the final group member – again by running a set distance (or even by

59
bike!) – and pass the message on. The recipient should write down their single word
answer to the question, and pass this back to the delivery person. Reverse the
process to get the one-word answer back to the first group member! The winning
team is the first team to get a ‘correct’ answer to the telegram back to the person
that sent the initial message.
Propaganda posters… during the First World War, the government produced a range
of propaganda posters designed to support and promote certain behaviours and
campaigns on the Home Front. These included saving food (especially bread) and
reducing kitchen waste; enlisting for the armed services; joining the women’s land
army; and buying War Bonds (which helped the government to finance war
spending).
Show your pupils or group members the examples of First World War propaganda
posters that were displayed on the Home Front, and challenge them to create their
own. Can they compose their own slogan to include on their poster?

Final questions
At the end of this session, your pupils or group members should be able to answer
the following questions: How did people on the Home Front communicate with
other people during the First World War? Why were letters sent to the Home Front
by soldiers on the front line censored? Why did the government make and
distribute propaganda posters? What types of messages did the government share
using propaganda posters?

Home Front Legacy – Morse Code
Morse Code can be sent using sound or light. Morse Code messages sent by telegram used clicks
of sound. In Morse Code each different letter or numeral is represented by a unique sequence of
‘dots’ and ‘dashes’. A dot is a short beat (or a short flash of light) and a dash is a longer beat or
longer flash of light. The length of a ‘dash’ should be the same length as three ‘dots’.
Each dot or dash within the sequence for a single letter or numeral is followed by a short dot-long
silence. The letters of a word are separated by a silence equal to one dash, and a complete word is
followed by a silence equal to seven dots.
Use this worksheet to help you send and receive your own messages in Morse Code.

Morse Code letters and numerals

J
K
L
M
N
O
P
Q
R

A
B
C
D
E
F
G
H
I
1
2
3
4
5

S
T
U
V
W
X
Y
Z
6
7
8
9
0

Home Front Legacy – British Field Service Postcard
A British Field Service Postcard was a quick and easy way for soldiers on the front line to send
short messages to their families on the Home Front to reassure them that they were alive.

© IWM (MH 34058)

The example below is from the collections of the Imperial War Museum, and shows how the
postcards worked as a series of multiple choice options.
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Home Front Legacy – Propaganda posters
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